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Devereux Center for Resilient 
Children

• Our mission is to promote social and 
emotional development, foster resilience, 
and build skills for school and life success 
in all children birth through school-age, as 
well as to promote the resilience of the 
adults who care for them.

• Video
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Social and Emotional Learning 
Defined

• Social and Emotional Learning (SEL) is 
the process by which children and adults  
acquire the skills to:

– Recognize and manage emotions

– Develop caring and concern for others

– Establish positive relationships

– Make responsible decisions

– Handle challenging situations effectively

(paraphrased from CASEL)
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Benefits of SEL

Reduced risks for failure:
• Conduct problems

• Aggressive behavior

• Emotional distress

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. 

(2011). The impact of enhancing students’ social and emotional learning: A meta-

analysis of school-based universal interventions. Child Development, 82, 405-432.

Student gains:
• Social emotional skills

• Improved attitudes about self, school, 

and others

• Positive classroom behavior

• Average of 11 percentile-point gain on 

academic achievement tests



Devereux Center for Resilient Children © 2014

CASEL (2012)
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States with SEL Standards

• Illinois

• Ohio

• New York

• Washington State

• New Jersey 
(proposed)

• Pennsylvania

• Kansas

• Oklahoma

• Tennessee

• Vermont

• Anchorage, AK

• British Columbia
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Same Skills Needed in Workplace!

• Secretary’s Commission on Achieving 
Necessary Skills (SCANS) Report -1999

– Skills needed by the workforce

– 50% (8 of 16) were social and emotional skills
• Decision-making

• Problem-solving

• Personal responsibility

• Sociability

• Self-management

• Integrity 
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Is this really that important?

• SEL & Academic Achievement

• SEL & Income Achievement Gap 

• SEL & Challenging Behaviors
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The Income
Achievement Gap

Variance Explained

SBA 
Reading

Low 
Income

76%

24%

• Economic 
disadvantage 
explains approx 
24% of reading 
variance.

http://www.asdk12.org/index.asp
http://www.asdk12.org/index.asp
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Closing the Gap 

Variance Explained

SBA 
Reading

Low 
Income

SEC

53%

22% 9%
16%

• When social-emotional skills are 
measured, an additional 22% of 
SBA variance is uniquely 
predicted.

• Social-emotional skills account 
for twice the variance as 
poverty.

• Impact of poverty on reading is 
reduced

• Raising social-emotional skills 
predicted to reduce effects of 
poverty

• These skills can be taught!!!

http://www.asdk12.org/index.asp
http://www.asdk12.org/index.asp
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50.7%

42.5%

Social-Emotional Categories of 
Students Committing a Level IV 

Infraction

Strength

Typical

Need

Social-Emotional Competency of Students 

Committing a Level IV Infraction (Allentown, PA 

Public Schools)

23.1%

59.1%

17.8%

Social-Emotional Categories 
(DESSA-mini SET) Time 1

Grades K-8

Strength

Typical

Need

Students who commit Level IV Infractions are:

 nearly 2 ½ times more likely to have social and emotional needs

 only 1/3 as likely to have social and emotional strengths. 
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Social Emotional Categories – Pre DESSA

N = 4,102

Social Emotional Categories – Post DESSA

N = 4,102

287 Students moved from Need to Typical in one year!

205 more Students with Social and Emotional Strengths!

Overview of 2012-2013 Results
United Way of Greater Cincinnati Learning Community Data 
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N = 406
% Pre 

Behavioral
Concerns

% Post
Behavioral 
Concerns

Strength on pretest Total Protective Factors
(n = 76)

0% 0%

Typical on pretest Total Protective Factors
(n = 275)

14% 13%

Concern on pretest Total Protective Factors
(n = 55)

51% 70%

Promise of Prevention

Chemung County, NY

Pre-post assessment with the DECA

No intervention
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Conclusions

• Social and emotional skills are positively 
related to academic achievement 

• Enhancing social and emotional skills 
promises to narrow the income achievement 
gap

• Social and emotional skills are negatively 
related to challenging behaviors

• Social and emotional skills are teachable

• The longer we wait, the greater the cost
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Core Proposition: 
We need to approach Social 

and Emotional Learning with 
the same seriousness of intent 

as any other discipline, 
beginning in early childhood.
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What would this entail?

• Allocation of resources, especially teacher 
time. 

• Professional development.

• Use of evidence-based curricula and 
programs.

• School/program-wide approach.

• Assessment and evaluation.
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Test Fatigue 
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But don’t we 

want to be 

data-informed 

professionals?

http://www.google.com/url?sa=i&rct=j&q=confused+preschooler&source=images&cd=&cad=rja&docid=7BXsaGIwz6Ss6M&tbnid=JzVncFFrcppitM:&ved=0CAUQjRw&url=http://coachinandout.blogspot.com/&ei=tOsoUeXDNsbjrQH314CYDg&psig=AFQjCNEGif81SfGYh97UYZy2fjrcAP8WuQ&ust=1361722669669554
http://www.google.com/url?sa=i&rct=j&q=confused+preschooler&source=images&cd=&cad=rja&docid=7BXsaGIwz6Ss6M&tbnid=JzVncFFrcppitM:&ved=0CAUQjRw&url=http://coachinandout.blogspot.com/&ei=tOsoUeXDNsbjrQH314CYDg&psig=AFQjCNEGif81SfGYh97UYZy2fjrcAP8WuQ&ust=1361722669669554
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Selection of Assessment Tool

• The questions we ask…

– communicates our values

– alters how we view the student

– shapes our communication with the student, 
with parents, with peers

– determines how we allocate scarce resources

• The theory behind the assessment is 
critical
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the ability to 

succeed in the face of 

hardship

Resilience
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Poverty

Bullying

Unavailable Parents

Anti Social Peers

Low Quality Schools

Stressed Teachers

Academic Pressures
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Two-thirds 

of children 

experience 

negative 

outcomes.
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But one-

third of the 

children do 

better than 

we have a 

right to 

expect in 

the face of 

these daily 

hassles.
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Risk and Protective Factors

Outcome

Vulnerability Resilience

Protective Factors

Environmental

Within-Person 

Familial

Risk Factors

Environmental

Familial

Within- Person
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3 Rs of Quality 

Assessment

Rigorous

Reasonable

Relevant*

*Thanks to Tom Lottman, of 

Children Inc., in Covington, KY for 

first coining the “3Rs”
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Devereux Early Childhood 
Assessment for Preschoolers –

2nd Edition (DECA-P2

• Ages 3 through 5

• Available in paper and on-line formats

• Parent and Teacher Norms
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DECA-P2 Record Form
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DECA-P2 - Rigorous

• 15 years of experience

• Established reliability and validity

• Large, representative normative sample
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DECA-P2 - Reasonable

• 38 items, one page

• No special training needed (but available)

• Can be used by CDAs and teachers
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DECA-P2 - Relevant

• Measures skills necessary for school and 
life success

• Results lead directly to strategies

– For the classroom

– For the home

• Designed to serve as an outcome and 
continuous quality improvement tool
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Protective Factor Definitions

Initiative- The child’s 
ability to use independent 
thought and action to meet 
his or her needs

Self-Regulation-
The child’s ability to 
express emotions 
and manage 
behaviors in healthy 
ways.

Attachment/Relationships-
The child’s ability to promote 
and maintain mutual, positive 
connections with other children 
and significant adults
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Individual Profile 

for Lin,

A child with 

typical results

Area of Need

Typical

Strength
N

E

E

D

T

Y

P

I

C

A

L

IN SR A/R TPF BC
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Individual 

Profile for Cleo, 

a child at risk

IN SR A/R TPF BC

Strength

Typical

Area of Need

N

E

E

D

T

Y

P

I

C

A

L
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Conclusions

• Social and emotional skills are positively 
related to academic achievement 

• Enhancing social and emotional skills 
promises to narrow the income 
achievement gap

• Social and emotional skills are negatively 
related to challenging behaviors

• These skills can be measured and taught
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Concluding Thought

• How many Cleos do we have in our 
classrooms?

• What are we going to do about it?

• Which developmental cascade do we want 
for our children?
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THANK YOU!

Promote social and emotional development, foster resilience, 
and build skills for school and life success in all children from 
birth through school-age, as well as to promote the resilience 

of the adults who care for them.

plebuffe@Devereux.org
www.CenterForResilientChildren.org
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